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Introduction
Picture books are a basic tool for early education and nurturing aesthetic and literacy 
values. Through experiences with picture storybooks in and outside the classroom young 
children develop personal, social, intellectual and cultural skills and curiosity (Fagerlie, 1975; 
Fraser, 1981; Gilpatrick, 1969; Jalongo et al., 2002; Jalongo, 2004; Karlin, 1994; Kiefer, 1988; 
Moffit, 1998, 2003; Sulzby, 1985; Sutherland 1977). Books capacitate the newly socializing 
children’s capabilities and instigate them to explore interpersonal relationships and human 
reasoning (Fagerlie, 1975; Jalongo et al., 2002; Karlin, 1994; Kiefer, 1988; Moffit, 1998, 2003; 
Sulzby, 1985; Sutherland, 1977). Furthermore, picture storybooks convey self-acceptance, 
and they teach strategies for contending with difficulties for children who are just learning 
to deal with strong emotions (Fraser, 1981; Gilpatrick, 1969). In addition, children’s literature 
supplies information and presents questions, thus developing intellectual growth and 
instilling a sense of family and kinship. 
Even though research on children books as a literacy and aesthetic development tool 
abounds, one severely under-researched question is of the association between picture 
books and how they influence a young child’s sense of belonging to a particular community 
that bears specific cultural, ethnic, or religious traits. 
Through picture books, children meet families, settings, and cultures that can be similar 
or different from their own. Consequently, picture books contribute to the development of 
children’s cultural identity and multicultural awareness (Jalongo, 2004; Pierce et al., 1994). 
As mentioned above, because picture storybooks have both illustrations and text (hybrid 
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literature), they support both aesthetic development and literacy growth. For all of these 
reasons, children’s literature has an important role to play in children’s development of 
character and understanding of their part in society 
Another research on young people shows that nowadays they tend to lack in knowledge 
about and pride in their own identity (Hopkins 2013, Nasar & Julian 1995). So what do 
children around the world need in order to learn more about their roots and who they are? 
Fraser (1981) suggests that learning about one’s surrounding environment from an early 
age—pre-school and elementary school level—can help strengthen one’s sense of belonging 
and therefore improve one’s sense of identity. In our globalizing world knowing one’s roots 
and fostering love towards one’s hometown can aid for a better contribution to one’s own 
community, as well as to the global society (Jalongo 2004). 
This paper aims to discuss ways specialized children literature (picture books) can be 
used as an educational tool to nurture young learners’ sense of belonging and love towards 
their communities and hometowns in order for children to better know their roots and 
learn about their heritage as they prepare, consciously or not, to become citizens of our 
globalizing world. 
The Picture Book
Picture books combine visual and verbal narratives in a book format, most often aimed 
at children. Any book that combines narrative format with pictures might be categorized 
as a picture book. However, Kiefer (2010, p.156) explains that, “In the best picture books, the 
illustrations are as much a part of the experience with the book as the written text.” Popova 
(2014) explains the differences between picture books and books that include illustrations: 
“[A picture book is] defined by its narrative framework of sequential imagery and minimalist 
text to convey meaning or tell a story and [is] different from the illustrated book in which 
pictures play a secondary narrative part, enhancing and decorating the narrative.” 
Here is an observation about visual narration made by Leonardo Da Vinci in the fifteenth 
century:
“And you who wish to represent by words the form of man and all the aspects of his 
membrification, relinquish that idea. For the more minutely you describe the more you 
will confine the mind of the reader, and the more you will keep him from the knowledge 
of the thing described. And so it is necessary to draw and to describe.” 
Orbis Sensualium Pictus—The Visible World in Pictures (Comenius, 1658) is considered 
to be the first picture book for children. It is a type of illustrated encyclopedia for children. 
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Two of the earliest books in the format retained by picture books today are Struwwelpeter 
Comenius, Orbis Sensualium Pictus
—The Visible World in Pictures, 
(1658)
Heinrich Hoffmann, Struwwelpeter, 
(1854)
Beatrix Potter, The Tale of Peter 
Rabbit,  (1902)
(Hoffmann, 1854) and The Tale of Peter Rabbit (Potter, 1902). 
Picture books are most often targeted at young children. Some books use basic language, 
especially designed to assist children develop literary skills. Others use vocabulary a child 
can understand but not necessarily read. Thus, picture books have two functions—first 
adults read them to young children, and later, as children learn to read, they read them 
themselves (see Jalongo).
Community Development
“Community development is a process where community members come together to 
take collective action and generate solutions to common problems” (UNTERM). Community 
wellbeing is often produced from this type of collective action.  Community development is 
a broad term given to the practices of civic leaders, activists, involved citizens, researchers 
and professionals to improve various aspects of communities (see Frank & Smith, 1999; 
Phillips & Pittman, 2008). 
Community development seeks to empower individuals and groups of people by providing 
them with the skills they need to effect change within their communities (see Phillips & 
Pittman, 2008; Ferguson & Dickens, 2011). Effective community development is (see Frank 
& Smith, 1999):
• A long-term endeavor 
• Well-planned
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• Inclusive and equitable
• Supported by the community
• Beneficial to the community
• Grounded in experience and research
Community development aims at improving quality of life. It brings about mutual benefit 
and shared responsibility to community members. Such development acknowledges (see 
Frank & Smith, 1999):
• The connection between social, cultural, environmental and economic matters
• The diversity of interests within a community
• Its relationship to building capacity
Community
When we think of community, we often think of geographical terms. Our community is 
the city or town where we live. When community is defined through physical location, its 
boundaries are easily understood. However, defining communities in terms of geography is 
not the only way. Shared cultural heritage, language and beliefs or interests can also define 
a community. Communities are often defined in terms of neighborhoods in metropolitan 
areas. (see Frank & Smith, 1999; Delanty, 2003; Phillips & Pittman, 2008).
Development
The term “development” is often presumed as growth and expansion. While the term 
may not always mean growth, it always conveys change. It is about community building 
where the process and the results are as important (see Frank & Smith, 1999; Delanty, 2003; 
Phillips & Pittman, 2008).
Sense of Community 
In community psychology and urban sociology, sense of community is a notion that 
concentrates on the experience of community rather than its structure, formation, setting 
or other features. Sarason (1974) put forward for psychological sense of community to 
become the central idea for the psychology of community, saying that it “is one of the major 
bases of self-definition” and that it is “the perception of similarity to others, an acknowledged 
interdependence with others, a willingness to maintain this interdependence by giving to 
or doing for others what one expects from them, and the feeling that one is part of a larger 
dependable and stable structure” (1974, p. 157).
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The definition McMillan & Chavis (1986) provide is that a sense of community is “a feeling 
that members have of belonging, a feeling that members matter to one another and to the 
group, and a shared faith that members’ needs will be met through their commitment to be 
together.” (p. 9)
Gusfiled (1975) proposed two aspects of community: territorial and relational. Some 
communities can be defined in territorial terms, ex. neighborhoods, but even in such cases, 
the relational aspect is also of essence, he argues. The relational aspect of community has 
relevance to the nature and quality of relationships in the community. 
Literacy and Aesthetic Development 
Previous research provides evidence that picture books can be used inside and outside 
the classroom making them a useful tool both in formal and non-formal education. Through 
experiences with picture storybooks in and outside the classroom young children can 
develop personally, socially, intellectually and culturally (see Jalongo et al., 2002; Jalongo, 
2004; Karlin, 1994). Having a small but carefully selected collection of picture books within 
the classroom makes it more easily accessible for the teacher to use it in class, whenever 
deemed necessary. Students on the other hand can read the books available in the classroom, 
in groups or individually, in their free time (before and after school, during recess, etc.). 
Because picture storybooks are both illustrated and written, they support both aesthetic 
development and growth in literacy (Jalongo, 2004; Kiefer, 1988).  Picture books can be used 
in classrooms and at home to help develop a child’s literacy. Pictures not only provide clues 
about what is beautiful in our world, but are also more easily comprehended by children. 
Picture books are often read by an adult (teacher, parent, family member) or in a group, 
together with other students, which makes it easier for students to remember words’ 
spelling and pronunciation, and how the story goes overall (Moffit, 2003). 
Development of Social Skills
Present literature suggests that since this is the beginning of children’s process of 
socializing, it is a very important stage of life for them when they begin learning about 
different opinions and how to agree and disagree with them. Picture books can provide 
exactly that—a variety of characters in different situations. Books capacitate the newly 
socialized child to explore interpersonal relationships and human reasoning (see Jalongo et 
al., 2002; Kiefer, 1988; Sulzby, 1985). This is a vital step in children’s development of 
relationships with classmates and teachers. Children might be familiar with opinions shared 
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within their household and by people close to them. However, this can easily be the first 
time for them to come across ideas different than their own, which come from people 
outside their family. This process plays a vital role in developing interpersonal relationship 
skills and learning about different lines of thought. As Gilpatrick (1969) confirms, picture 
storybooks convey self-acceptance, and they teach strategies for contending with difficulties 
for children who have just begun learning to deal with strong emotions. Yet community-
themed literatree can help children develop some other important skills. 
Furthermore, these skills can also play an important role in the later life of students as 
young adults when in college or at work, home or abroad. Early experience with picture 
books that paint different situations, in which characters in the books struggle and cope 
with problems can be an important way in developing students’ own skills for the real 
world. Being able to accept oneself, to overcome struggles in life and to handle highly-
emotional situations successfully are necessary skills throughout life. Picture books can help 
start develop such vital skills from an early age. 
Children’s literature also supplies information and presents questions about children’s 
surroundings, thus developing intellectual growth (Moffit, 2003). This puts forward the view 
that since the world known to children can be quite narrow and limited at such young age, 
picture books about community and hometown can be an important source of information 
about different lifestyles in countries and places around the world. This in itself can bring 
about questions about far away places and people, as well as about one’s own surroundings, 
thus providing a good opportunity for children to develop intellectual growth.
Development of Family and Culture Relations
It seems reasonable to suggest that picture books are great for introducing a variety of 
characters and family situations (single-parent households, small or large families, and 
extended families), thus helping children learn that their family model is not the only one 
and that a much larger variety exists. Through picture books, children meet families, 
settings, and cultures that can be similar or different from their own (Jalongo et al., 2002; 
Pierce, 1994). Also some cultures can be more or less homogenous, depending of the place 
of the world the child resides in. Picture books can bring closer different languages and 
cultures and let children get more familiar with them, provided that at such young age 
children have a limited travel experience, at best. It is necessary for today’s children to use 
such available tools to familiarize themselres with cultures close to and far from home in 
their path towards becoming citizens of our globalizing world. 
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Community Development Skills and Picture Books
To return to the main point of this paper, everything said so far leads to the evidence 
that picture books contribute to the development of children’s cultural identity and 
multicultural awareness and that it has an important role to play in children’s development 
of character and understanding of their part in society (Fraser, 1981; Gilpatrick, 1969; 
Jalongo, 2004; Pierce et al., 1994). Picture books can and should be used in kindergartens, 
elementary schools and at home to help develop a child’s identity in its own culture. Such 
literature is a great tool to accompany textbook and other educational material used in class 
to introduce in more detail the culture children grow up in. At the same time specialized 
picture books can bring into the classroom, as well as in children’s homes, a variety of 
cultures from around the world, thus engaging them in a “discussion” about cultural 
surroundings visible and not. 
Putting Research into Practice: A Case Study 
Yasuhiro Endoh, a professor of architecture and town management who specializes in 
community development, has a collection of over 2,000 picture books from around the world 
and in variety of languages, on the topic of hometown. He regularly selects books from his 
extensive collection for his public readings in community halls, schools etc. to young children 
and community members. He also organizes exhibitions where he displays books, along 
with his own comments and thoughts on them, based on the themes of community, 
hometown and local society. One such exhibition, which the author of this paper himself 
visited, was held in a hotel in Fukushima (an area devastated by the March 11, 2011 
earthquake and the tsunami that followed) in April 2014. Some of the books on display made 
an impact because they covered complex topics—self-identity, family relocation, differences 
in the way grown-ups and children reason, children’s understanding of social rules compared 
to that of adults, and more. 
Not long after the exhibition in Fukushima, this article’s author visited Prof. Endoh and 
his extensive book collection in his office in Nagoya. During an unstructured interview on 
ways of using children literature as a community development tool, the two researchers 
examined books written in or translated to Japanese, English and other languages, which 
presented children’s perspectives on issues such as war, invasion and occupation, city and 
country life, life in poor neighborhoods, the sense of belonging to one’s hometown, and more. 
The two agreed, that the potential of picture books as a non-formal educational tool in 
community development, sense of identity and sense of belonging to one’s hometown, needs 
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to be further researched, and also put into practice more widely. 
Professor Endoh also publishes regularly in monthly journals on town management and 
urban design in Japan. There, he presents a number of books from his collection, describes 
and offers his comments on them. His careful and purposeful selection of words and 
expressions makes these articles especially compelling and valuable in introducing the 
picture book not only as a community development tool but also as a way of visiting various 
places around the world, learning about life and living situations of different people, as well 
as learning more deeply about one’s own hometown. 
In 1988, Professor Endoh and his team began working on a picture book project in the 
town of Kagami in Kumamoto Prefecture (Kurahara & Endoh, 1990). Low-esteem was felt 
among townsfolk about who they were and where they came from—their place of residence, 
Kagami. The local Board of Education together with the Town Office requested assistance 
from Professor Endoh, while teaching at the University of Kumamoto, to rekindle pride in 
their roots. Professor Endo and his team asked everyone, from elementary school students 
to people from the workforce to senior citizens, to join in designing and producing a picture 
book about their hometown. As people gathered information and data, their knowledge 
about the place they lived in deepened. They started feeling themselves an integral part of 
Kagami. When the book came out two years later, copies of it were distributed to all 
classrooms in schools in town, for present and future generations to use as a supplementary 
educational material. The project was deemed a success, since it had helped bring everyone 
in the town of Kagami together and strengthened people’s sense of identity and belonging. 
Professor Endoh’s research and its application have set a new ground to be explored 
further by community developers and researchers alike (see Imamura, 2007). This is one 
good example of how picture books, and their production process, can be used as a tool for 
community development. 
Discussion and Conclusion
Picture storybooks for children already have a proven place in young learners’ literacy 
and aesthetic development. They are a useful tool in and out of the classroom as a formal 
and non-formal educational tool. Such literature’s hybrid nature of pictures dominating 
pages and collaborating with easier, carefully selected text make it easily accessible to 
children in the pre-school and elementary school age. However, a further step should be 
taken in the use of at least part of this type of literature—the one specializing in the theme 
of local community and hometown. Beyond the basic literacy and aesthetic development 
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assistance, today’s youth around the world is in an even greater need of developing stronger 
bonds with its roots. In our quickly globalizing world it has become even more necessary 
to know who we are and where we come from, before beginning our adventures as global 
citizens and to be able to better contribute to our own community, as well as to the global 
society (Wildavsky, 2010). As discussed earlier, research shows that knowing about one’s 
own community and hometown from a young age can help give strength to one’s sense of 
belonging, thus improving their sense of identity. Thematically selected picture books 
providing stories and sights from the place one hails from, as well as other, further-away 
and more exotic places is what the author suggest as educational material for today’s youth 
around the world.
Here are three good examples of picture books that feature the theme of community. In 
Bob Graham’s “A Bus Called Heaven” (Walker Books, 2013), a book endorsed by Amnesty 
International UK “as contributing to a better understanding of human rights and the values 
that underpin them”, we read the story of young Stella falling in love with a dilapidated bus 
that she insists on taking home. That is when the whole neighborhood joins in to push the 
old bus to the little girl’s front yard. Everyone helps redecorate the bus and they all come 
to play, to laugh, to read, to fall in love and to watch old movies. It is a story of how one 
local community is brought together by a common cause and by one little girl’s dream. 
The second example is a picture book, “Wien für Kinder und andere kluge Leute” (Edition 
Wien, 1993), that has been used as a textbook for the subject “Wien” (Vienna) in elementary 
schools in Vienna, Austria, helping students learn more about the history and geography of 
their hometown and its people (information based on author’s personal interview with 
professor Maria Schnitter of the University of Plovdiv, the parent of a student previously 
enrolled in a Viennese elementary school). 
The third example is “Tar Beach” (Crown Publishers, 1991). In it, again, the character is 
a little child who, in her imagination, flies over her apartment building rooftop looking down 
on 1939 Harlem. The book is lively with symbolic and historical references central to 
African American culture. 
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Bob Graham, A Bus Called Heaven, 
Walker Books, Australia (2013)
Hans Kronberger, Wien für Kinder 
und andere kluge Leute, Edition 
Wien, Austria (1993)
Faith Ringgold, Tar Beach, Crown 
Publishers, New York (1991)
The three examples above, about picture books dealing with community issues, show 
how such literature can assist young learners in learning about relationships in a community; 
can be used as an educational material teaching about community’s history and its people; 
and can nurture children’s imagination and creativity sense in relation with their community 
and hometown. 
In conclusion, although research has proven the importance of picture books for children 
in various developmental stages, this paper suggests the use of such literature also as a 
formal and non-formal educational tool in nurturing affection for the child’s hometown, as 
well as local community; learning in detail about its history and people; and fostering 
children’s imagination and creativity with regard to the place children call home, thus 
providing for better prepared global citizens. 
References:
1. Comenius, J. A. (1658). Orbis Sensualium Pictus—The Visible World in Pictures
2. Delanty, G. (2003). Community. Key Ideas.
3. Fagerlie, A. (1975). Using Wordless Picture Books With Children. Elementary English, 52 
(1), 92-94. National Council of Teachers of English
4. Ferguson, R. F., & Dickens, W. T. (Eds.). (2011). Urban problems and community development. 
Brookings Institution Press.
An Introductory Study on Picture Books for Community Development 
― 11 ―
5. Frank, F. & Smith, A. (1999). The community development handbook: A tool to build 
community capacity (p.13).　Ottawa, ON:Human Resources Development Canada.
6. Fraser, J. (1981). “Internationalism” and the Children’s Literature Community in the United 
States: A Second Look. The Library Quarterly, 51 (1), 54-67. The University of Chicago 
Press. 
7. Gilpatrick, N. (1969). Power of Picture Book to Change Child’s Self Image. Elementary 
English, 46 (5), 570-574. National Council of Teachers of English. 
8. Graham, B. (2013). A Bus Called Heaven. Walker Books: Australia. 
9. Gusfield, J. R. (1975). The community: A critical response. New York: Harper Colophon.
10. Hagiwara, M., Kitaura, K., Masuda, T., & Miyauchi, M. (1999). Development of Child’s Spatial 
Conception on the House Representation. Journal of Architecture and Planning, 521, 153-
158 [In Japanese]. Architectural Institute of Japan. 
11. Hagiwara, M., & Kitaura K. (1999). The Effect of Spatial Experience and a Size of Building 
on Child’s Spatial Understanding: By Comparison Between a House and a Child Center. 
Journal of Architecture and Planning, 524, 163-168 [In Japanese]. Architectural Institute of 
Japan. 
12. Hagiwara, M., & Kitaura K. (2000). Individual Development of Child’s Spatial Cognition in a 
House: Change of Representation After Two Years. Journal of Architecture and Planning, 
530, 157-162 [In Japanese]. Architectural Institute of Japan. 
13. Hoffman, H. (1845). Struwwelpeter. [In German].
14. Hopkins, P. E. (2013). Young people, place and identity. Routledge. Chicago
15. Imamura, M. (2007). Classification of “Environmental Picture Books” and the Significance of 
the Process of “Environmental Picture Books.” [In Japanese]. Architectural Institute of 
Japan. 
16. Jalongo, M. (2004). Young Children and Picture Books (2nd Ed.). National Association for the 
Education of Young Children: Washington, DC. 
17. Jalongo, M. R., Dragich, D., Conrad, N. K., & Zhang, A. (2002). Using wordless picture books 
to support emergent literacy. Early Childhood Education Journal, 29(3), 167-177.
18. Karlin, A. (1994). Picture Story Books to Use in the Secondary Classroom. Journal of 
Reading, 38 (2), 158-159. International Reading Association. 
19. Kiefer, B. (1988). Picture Books as Contexts for Literary, Aesthetic, and Real World 
Understandings. Language Arts, 65 (3), 260-271. National Council of Teachers of English. 
20. Kiefer, Barbara Z. (2010). Charlotte Huck’s Children’s Literature.New York, McGraw-Hill.
21. Kronberger, H. (1993). Wien für Kinder und andere kluge Leute. [In German] Edition Wien: 
― 12 ―
Austria.  
22. Kurahara, M. & Endoh, Y. (1990). Study on the Creating Process of a Community Picture 
Book by the Local Residents. Summaries of technical papers of Annual Meeting Architectural 
Institute of Japan. Urban planning, building economics and housing problems, history and 
theory of architecture 1990, 437-438 [In Japanese]. Architectural Institute of Japan. 
23. McMillan, D.W., & Chavis, D.M. (1986). Sense of community: A definition and theory. Journal 
of Community Psychology, 14(1), 6-23.
24. Moffit, G. (1998). Oya!—O, ja! Reading Jugendliteratur in the German Classroom. Die 
Unterrichtspraxis / Teaching German, 31 (2), 116-124. American Association of Teachers of 
German. 
25. Moffit, G. (2003). Beyond “Struwwelpeter” : Using German Picture Books for Cultural 
Exploration. Die Unterrichtspraxis / Teaching German, 36 (1), 15-27. American Association 
of Teachers of German. 
26. Nasar, J. & Julian, D. (1995). The Psychological Sense of Community in the Neighborhood. 
Journal of the American Planning Association, 61 (2), 178-184. American Planning 
Association. 
27. Pierce, K., Short, K., Von Dras, J., Woodman, M., Burke, C., Scordias, M., Burnett, M., 
Burnette, R., & Peterson, B. (1994). Children’s Books: A Sense of Place. The Reading 
Teacher, 47 (6), 490-497. International Reading Association. 
28. Phillips, R., & Pittman, R. H. (Eds.). (2008). An introduction to community development. 
Routledge.
29. Popova, M. A Brief History of Children’s Picture Books and the Art of Visual Storytelling. 
Web. 7 Nov. 2014.
30. Potter, B. (1902). The Tale of Peter Rabbit. F. Warne & Co: London.
31. Ringgiold, F. (1991). Tar Beach. Crown Publishers: New York.
32. Sarason, S.B. (1974). The psychological sense of community: Prospects for a community 
psychology. San Francisco: Jossey-Bass.
33. Sulzby, E. (1985). Children’s Emergent Reading of Favorite Storybooks: A Developmental 
Study. Reading Research Quarterly, 20 (4), 458-481. International Reading Association. 
34. Sutherland, Z., Arbuthnot, M. H., Monson, D. L., Weber, R., & Broderick, D. M. (1977). 
Children and books. Glenview, IL: Scott, Foresman.
35. Wildavsky, B. (2010). The Great Brain Race: How Universities Are Reshaping the World. 
Princeton University Press: New Jersey. 
36. Yoo-Lee, E., Fowler, L., Adkins, D., Kim, K., & Davis, H. (2014). Evaluating Cultural 
An Introductory Study on Picture Books for Community Development 
― 13 ―
Authenticity in Multicultural Picture Books: A Collaborative Analysis for Diversity 
Education. The Library Quarterly, 84 (3), 324-347. The University of Chicago Press. 
― 14 ―
絵本は、子供の成長課程において重要な役割を担っている。これまでの研究においても次
の点が明らかになっている。第一に、児童文学は子供の人格形成、知的発達、教養の観点か
ら教育上有益な手段であると指摘している（Karlin, 1994）。第二に、本は小学生にとっても
集団生活を営む上で役立つ（Sulzby, 1985）。第三に、互いを受け入れ、問題解決する術を
学ぶことができる（Gilpatrick, 1969）。第四に、絵本がもたらす情報が身近な疑問を投げか
け、それが知能の発達に繋がる（Moffit, 2003）。第五に、本を通して、子供達は家庭環境や
文化にも慣れ親しむことができる（Pierce, 1994）。第六に、多文化的発見や文化認識も絵本
を通じて身に付けることが可能である（Fraser, 1981）。第七に、こうした複合文学（hybrid 
literature）は美的感覚と識字率の向上をもたらすという研究結果もある（Kiefer, 1988）。こ
れら全ての理由により、絵本は子供の人格形成、社会の理解において重要な役割を担ってい
ると言える（Jalongo, 2004）。こうした知見から更に、主題を選べば絵本は、地域社会構築
の手段として地域社会や故郷への帰属意識を高めることにも活用できる。本研究は基礎的な
研究であるが、コミュニティ開発に資する絵本の可能性について事例をもとに（1）コミュ
ニティ形成、（2）教育の役割、（3）地域に立脚したイメージ形成の三つの視点を抽出して、
今後の継続につながるフレームの構築を図る。
コミュニティ開発に関する絵本についての基礎的研究
国際地域学研究科国際地域学専攻博士後期課程1年
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